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Executive Summary  

ECOS, Music for Development is a music education program that tends to children who live in 

marginalized communities or in urban areas in vulnerable conditions. The program promotes the 

formal teaching and learning of music as a mechanism of social development arguing that learning 

music theory and how to play an instrument contribute to the wellbeing, positive self-esteem and 

the healthy development of the children enrolled to the classes and music ensembles. 

To measure the actual consequences the program has on the children, an evaluation was carried 

out to gather information on the impact it has in the personal development of the students enrolled 

in ECOS. In general, the evaluation results show that the music education courses impact positively 

in the emotions, help develop social abilities and self-esteem of the children enrolled in ECOS 

compared to children who do not attend these activities. The results also show that positive 

conducts and pacific attitudes are enforced by their parents or in their households. Results don’t 

show any significant difference in victimization and aggression behavior between ECOS students 

and other schoolmates. 

In relation to academic performance and grade improvement, the results don’t show any effect by 

the program. Students who were enrolled in ECOS ensembles and classes already had higher grades 

than those who didn’t. This suggests a tendency where the program may appeal more to students 

with higher school grades who therefore choose to enroll in the program. Testimonies on this matter 

suggest that, even though school grades were not improved, ECOS students do show an 

improvement in their organizational skills and commitment to their personal responsibilities. 

Furthermore, cognitive development achieved by music education is far more complex and is not 

only reflected in school grades. 

Community members believe the program to be of benefit for the well-being of the children and of 

the community itself. Although a few testimonies that believe otherwise were found, the program 

is appreciated and looked up to. Municipal authorities contact the program administrators so an 

ECOS music education center is established in their communities in view of the positive social 

implications it brings. Even though some program staff and community members point out certain 

areas where the program can be improved, the general perception about the program is that of 

recognition of the benefits it creates for the individual and the community. 

The program has proven music education to be an efficient tool to help develop the personal well-

being of those who are personally interested in learning it and in the development of the community 

it is established in; in the improvement of cultural accessibility, cultural activities and cultural quality 

in the state of Jalisco. Consequently, the improvement on the individual impacts directly in the social 

environment. In this sense, social interactions among the children were found to be more beneficial 

and the activities they find themselves interested by draws them away from more aggressive or less 

productive ones. 

Music education was found to be an effective tool to achieve personal and social development goals, 

which motivates the further rapprochement of social groups to music, its formal learning and to 

cultural representations where people can identify with to increase the quality of cultural 

manifestations, and develop the personal and social well-being. 
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Introduction 

ECOS is a public program designed in 2013 and implemented since by the Department of Culture 

Jalisco, the Mexican government entity responsible for granting democratic access to cultural 

activities and expressions as well as the diffusion and preservation of the heritage and identity 

expressions of this State. ECOS, Music for Development is a music education program that tends to 

children who live in marginalized regions and municipalities or in urban areas in vulnerable 

conditions. The program promotes the formal teaching and learning of music as a mechanism for 

social development arguing that learning to play an instrument and music theory contribute to the 

well-being, positive self-esteem, positive conducts and healthy development of the children 

enrolled in the classes and music ensembles. 

The program creates, manages and maintains an inner state network of music centers (ECOS 

centers) where music classes are offered to children between the ages of 6 and 16. Its main goal is 

to contribute to the personal development of the students and to the social development of the 

communities they live in. 

To select the communities where the program can be implemented there are certain requirements 

that need to be met. Firstly, to have a medium or high level of marginalization registered by the 

competent government institution. Secondly, there must be an absence of formative and cultural 

activities in the community or municipality and lastly, the community needs to be identified as a 

social emergency area. Legally constituted civil societies that are established in the State of Jalisco 

who directly benefit children are also eligible to open an ECOS center. 

The program offers three main services: 

1. The ‘ECOS centers’ where children receive formal music education classes. 

2. Orchestra-schools for infants and young students, where students apply for a place inside 

the ensemble. 

3. Update camps, where students gather to practice with the complete ensembles and where 

teachers are professionalized and trained further in music pedagogy. 

There are two types of ECOS centers that can be implemented. The first are the ‘Creation Centers’, 

where the center is developed in its entirety, establishing and enabling the venue for the classes 

and ensemble rehearsals, hiring the personnel and professors, providing instruments, materials, 

resources and so on. This type of center is exclusive for government municipalities within the state 

of Jalisco who request the creation of an ECOS center. Private institutions can participate if their 

goals are compatible with those established by the program and as long as they don’t intend on 

profiting from it. These centers receive resources from the program such as the supply of 

instruments, accessory purchases, instrument repairs, payment of teaching and administrative 

personnel as well as their training, uniforms, transport and lodging when needed. 

The second type of centers are the ‘Adoption Centers’. These centers are open to government 

municipalities as well as to private institutions such as schools and social initiatives. This center 

consists on transforming an already existing ensemble into an ECOS ensemble and aiding its 

development with resources such as economic aid for its operation, training, uniforms, transport 

and lodging. 
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The financial distribution and responsibilities of the program are divided as follows: the state 

government is responsible of executing personnel paychecks, providing instruments and the general 

operation of the center (60%); the municipal authorities contribute with the venue, maintenance 

and furniture (30%) and the parents of the students with consumables and repairs (10%). 

The type of ensembles that can be created in the centers are symphonic orchestras, orchestral 

bands, string orchestras, Mariachis, guitar and flute ensembles and choirs. Up to 2018 the program 

has established 68 ECOS centres and 110 ensembles. The creation of the ensembles depends on the 

context of each particular community and center, such as the amount of students enrolled to the 

program, the instruments that were able to be provided, the availability of the teaching personnel, 

among many others. 

Carrying out an evaluation of the program was paramount in order to fully understand if music 

education indeed helps the personal development of children. It also aims to visualize the program’s 

results in relation to its objectives. Ameliorating the children’s academic performance, improving 

their grades, developing their self-esteem and social abilities as well as encouraging more positive 

conducts are some of the goals the program aimed to reach using music education as the main tool.  

Evaluation Considerations 

The evaluation was carried out relying on diverse data-gathering instruments such as the analysis of 

operational and normative documents, on the field observations, interviews and surveys. The main 

goal of the field observations was to identify the perception of the program by the directors and 

teachers as well as by community members. The analysis of the operational and normative 

documents intended to visualize the structure of the program and identify the desired behavioral 

results by the children, the processes of the operational activities to achieve these results, the actors 

directly involved in these activities and issues detected by the beneficiaries. These analyses allowed 

to plan and design the field observation activities and goals. 

Hence, field observations were divided into two stages. The first was to visit all ECOS centers in 

order to be able to meet and interview at least one person of the staff in each center as well as to 

gather pertinent data in all of them. The second stage involved a two-day long observation of 

selected centers where broader analyses and interviews were carried out. Interviews were made to 

students, staff, teachers, parents, and other community members. 

The interviews were designed to address five topics in particular: planning, diffusion and promotion, 

implementation, follow-up, and results. The type of interview topic applied depended on the actor 

answering it, e. g. operational topics such as planning and follow-up were only applied to 

coordinators, directors and teachers, whereas students and parents answered to topics such as 

implementation and results. Two different surveys were made in order to address different issues. 

These were the diffusion of the program and a questionnaire on the quantitative evaluation on the 

implementation of the program. 

The quantitative evaluation covered emotional and personal impact of the classes on the children; 

socioemotional abilities, self-esteem, violence and the student’s household characteristics. The 

results of the evaluation presented in this document cover to what concerns the impact of music 

education on children and social development. 



 

6 

Program Processes 

Instrument Supply 

Every center that counts with an ensemble is supplied with the necessary instruments. The delivery 

process is liable to take a long time in some cases. The same happens with the repair process, which 

involves operational complications and delays due to the complexity of the administrative process 

as well as lengthy quality control procedures some instrument providers need to cover before they 

hand them over to the program. Furthermore, ensembles with a big demand on instruments due to 

its size makes it hard to keep up with the instrument supply. An alternative for the difficulties in the 

supply chain are the development of choirs, though this doesn’t limit of affect the creation of 

instrument ensembles. 

The program has been able to supply the music centers with instruments in good conditions. Apart 

from the procedures that need to be followed in order to manage the supply of instruments and 

resources, the evaluation results show that at least more than half of students in ECOS Creation 

Centers are able to play with instruments in good conditions. Around 80% of the ECOS centers 

reported that at least 70% of the students have instruments in good conditions and only 10% of the 

Creation Centers (two centers) between 50% and 70% have instruments in good conditions. There 

were no Creation Centers where less than half of the students had instruments in a bad condition. 

 

The program has found alternatives to move forward with the music education courses and 

ensembles despite any resource limitations that may interfere in the supply of instruments to the 

centers and so forth. The creation of choir ensembles is an important alternative to avoid the 

program to be stalled by any resource issues. The choirs still allow students to have a complete 

coverage of the music program and to benefit from the activities the program offers to them. 

Albeit choirs impact positively on the children and undoubtedly contribute to achieve program 

results, studies show that studying instrument interpretation involves other complex and more 

Graph 1. Students with instruments in good conditions by type of Center 
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complete mental processes that help develop the mind and other abilities. This is because of 

nervous and neuronal connections that are consequence of motor abilities that need to be 

developed and automated by the student to play the instrument correctly. 

Teaching Personnel 

Relying on qualified and committed educators is extremely relevant to the success of the program. 

The knowledge the students acquire and the activities they benefit from are organized and 

implemented by them and so the objectives of the program are being materialized by their efforts. 

ECOS has been able to form a teaching staff that is most beneficial for the students and for the 

operation of the program. Results show one of the main motivations of the teaching staff is the 

pleasure of teaching music itself, and specially to children in marginalized conditions. Naturally, this 

benefits the program because the professors are deeply committed to the classes and their 

students. This commitment is also beneficial in the sense that teachers keep their classes moving 

forward in spite of any resource limitations they may face. 

“I’m here because it’s my dream. It’s a dream come true because music classes aren’t cheap, 

and the fact that ECOS can motivate the children is something beautiful. They may not end 

up being musicians, but they do end up being better persons. That is the best thing because 

often you hear the stories and backgrounds of some of the children and be shocked, but are 

able to say ‘here you have this option, take it!” 

Training the educators to efficiently teach music is paramount to the program as the results found 

that the professors do have musical knowledge but not all have pedagogic abilities. Therefore, 

seminars and courses are organized where music pedagogy, along with a variety of other relevant 

subjects are covered within them. Among these, teachers are trained on subjects such as gender 

equality, school bullying and harassment and topics that generate a more positive environment for 

the students. In general, educators are satisfied with these training events even though they believe 

exchanging experiences on how to carry out the classes, how to interact with the students and so 

on should be covered more deeply in the seminars. 

The average amount of students per teacher is of 22 in Creation Centers and 19 in Adoption Centers. 

There are very few exceptions of centers where a single teacher is both the professor and the 

director, or where one teacher is responsible of teaching three or more instruments in bigger 

classrooms. In these cases, the quality of the classes and individual attention given to the students 

is compromised which is why attention to personnel is key in the process of the students learning 

music. The results show that 80% of the educators assist to more than 85% of the sessions and there 

is no data that shows an absence to less than half the classes. 

Music Education Results 

It has been demonstrated that long-term musical education can generate a reorganization of the 

cerebral cortex which allows permanent changes in the way information is processed (Hallam, 

2010). These changes may occur gradually, some taking longer than others depending on the 

person, the learning process and stimuli (Pantev, Engelien, Candia & Elbert, 2003). The age in which 

music is learned is also relevant and so, effects on students who learn music early in their lives are 
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stronger and more permanent.  (Schlaug, Jancke, Huang & Steinmetz, 1995). Changes in social and 

cognitive abilities require a longer process and are subject to the learning process.  

The type of music that is learned also has an effect in the cerebral development process (Munte, 

Hagerm Beiss, Schroder & Erne, 2003). Classical music has a different effect than other musical 

forms. Hallam (2010) argues that string instrument learning develops concentration abilities and the 

frontal part of the brain, whilst drummers develop more complex memory abilities in relation to 

temporal music sequences, and a director develops time and space abilities (Munte et al., 2003). 

This shows that cognitive development depends on the enjoyment of the learning process, the type 

of music that is being learned and the duration of the process. 

Finding objective and quantitative results regarding the impact of the music education classes and 

ensembles on ECOS students is the main purpose of the evaluation and of ECOS, Music for 

Development itself. Like it has been mentioned before, the main goal is to use music education as a 

tool to improve the well-being of the students. This is why specific areas of impact were measured 

and evaluated. 

The evaluation results were obtained by implementing tests in the following areas: 

 Academic performance 

 Effects on emotions 

 Self-esteem 

 Victimization and aggression 

 Parental violence approval 

 Socio-emotional abilities 

Analyzing these results will allow an objective overview on the real impact of the music classes on 

students. This will demonstrate whether the objectives of the program are being met, as well as to 

further understand how music education had repercussions in the personal development of the 

students and in the environment they generate based on their interactions with others. 

Music Education on Academic Performance 

The program expected to see an improvement in the school grades of the ECOS students based on 

the argument that because music education undoubtedly develops cognitive abilities, these could 

be applied in other learning activities, such as in school classes and therefore be reflected in an 

improvement of their grades. It is important to point out that cognitive abilities are more complex 

and school grades aren’t a direct consequence of cognitive development. 

To gather this information two groups were created to determine whether the classes had an impact 

in their grades. Firstly, the treatment group, conformed by students enrolled in ECOS between 2012-

2016. Secondly, the control group which was made from students enrolled in ECOS in 2016-2017. 

The creation of these two groups had a specific end. The academic performance of the control group 

would be compared to that of the treatment group. 

Now, because the control group only had a short time in the program, a comparative exercise 

between their grades and the long-term ECOS student grades was carried out, this way being able 

to see if long-term music students improved their grades or not. It’s important to point that ECOS 
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students enrolled between 2012-2016 already had better grades compared to the control group, 

fact that continuously kept stable. Nevertheless, results show the grades of the long-term ECOS 

students went slightly down whereas the short-term student grades went slightly up. 
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Graph 2. Grades average by enrollment term 
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The same way that the type of music learned helps develop different skills and traits, an effort was 

made to see if learning different instruments benefited cognitive development in different levels. 

This is why grade tracking, according to the type of instrument that was being learned, was 

registered, in order to find out if there were certain instruments that benefited cognitive 

development more than others. The same methodology was used to gather this information with 

the exception of making the separation between the type of instruments that were being studied. 

 

Viewing the results presented in the charts above, it can be seen that students who learn to play 

percussion instruments show an improvement in their grades going into the last term registered. 

On the other hand, a general decline in grade averages is shown, so school grades were not 

improved by students enrolled on an ECOS program. Therefore, it could be concluded that the 

program does not have a positive impact on academic performance, but it’s important to 

understand that cognitive development and abstraction abilities are used unconsciously in mental 
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processes and are not only reflected in school grades. Furthermore, school grades are affected by 

numerous external factors that transcend whether or not the student was taking music classes. 

On the other hand, environmental variables such as marginalization, alphabetization, the parents’ 

education and so on, external factors that were considered in the case study, do have an impact in 

their grades. Students who have better grades find themselves enrolled in ECOS centers that have 

been operating longer. Likewise, students whose parents have higher education levels and who 

have access to internet show higher grades compared to the other students. The higher the 

marginalization of the community, the lower the grades were found. 

The program aims for the integral development for the beneficiaries. The results may not show a 

significant impact on the grades of the students but do impact positively in their social and 

organizational skills. When asked, students agreed the music courses had aid them develop 

concentration abilities, responsibility and commitment to their tasks and interests. Apart from grade 

amelioration, the program has positively impacted academic performance helping in positive 

attitudes, organization and discipline. Also, and in benefit for the community, the children find 

themselves in a healthier environment and spread these attitudes benefiting others. Parental 

testimonies show how students in ECOS centers contribute to the development of the community. 

‘I learn a lot from him. I enrolled to the public high school and my husband to junior high 
so we could help our son.’ 
– Adriana, 39. 

‘The program has helped my son a lot. He is just in 3rd grade and was struggling with 
reading, comprehension, he didn’t multiply… since he enrolled in ECOS he has changed 
very much.’ 
– Luis Alberto, 29. 

If evaluating school grades didn’t allow to see if music education was indeed benefiting the students 

another approach was designed and carried out. Gathering data on the effect the courses had on 

their emotions would allow to understand if the program was indeed benefiting the students who 

enrolled in it. 

Music Education on Emotions 

In order to develop cognitive abilities, it is necessary that the process is enjoyable to the student. 

Therefore, it was paramount to evaluate if students enjoyed the classes before evaluating any other 

long-term results. 

True learning occurs when the student considers that whatever he is learning is valuable, 

appreciates the information he is incorporating and enjoys the process (Espinosa, 2010). The 

student needs to be truly interested in the subject he is studying and to understand the logic and 

process of the subject so he can truly develop cognitive abilities. When children enjoy learning music 

the experience becomes meaningful and cognitive development is possible. This can be seen in a 

change in their emotions. When a student is able to transform his or her emotions in a positive way 

means the experience was gratifying. This is the reason why the emotions of ECOS students were 

evaluated before and after the classes, to see if it was a meaningful experience to them and true 

musical learning occurred. 
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In order to gather information to see the change in humor and to evaluate how the courses 

impacted their emotions, the Oros Scale for Positive Emotions was used. This scale consists of a 

seven-option scale that was handed out at the beginning and the end of the class.  One end of the 

scale had an angry face and the other a happy face so they could express whether they were feeling 

happy, angry or sad or something in between. They were implemented by the teachers and were 

filled for a three-week period. Results show they left the classes feeling better than when they came 

in.  

 

Also, these results show a positive impact in their emotions every day evaluated, though it was more 

notable in boys than in girls. In certain cases, the evaluators had the opportunity to ask students 

after they had filled their chart why was it they were feeling worst. One of the students answered 

“because I don’t want to leave”. In general, it can be seen the program does impact positively on 

the emotions of the children who assist to the courses. In this sense, it is reasonable to argue that 

students do enjoy the process of learning music and so, they incorporate what they learn and truly 

develop their cognitive abilities as well as their personal improvement.  

ECOS also has multiple other benefits that impact positively in the personal development the 

students enrolled in the program such as higher self-esteem, positive conducts and socio-emotional 

abilities such as amicable interactions with other students. 

Music Education on Self-esteem 

Following the argument that music education helps develop abstract and cognitive abilities and 

contributes to develop personal traits, gathering information to objectively determine if there were 

any benefits in regards to self-esteem development by the students was an unavoidable step to 

visualize if the program objectives set by ECOS were being met. In order to do so and to measure 

self-esteem, the Rosenberg Self-esteem Scale was used, where the five first questions relate to 

positive perceptions of yourself and the last five to negative perceptions. 

In order to measure violence, aggression, self-esteem and socioemotional abilities there were some 

questionnaires and instruments created to have children answer them and gather the relevant 

information. To be able to understand the answers by ECOS students, a comparative standpoint had 

to be created. This is why a group of non ECOS enrolled students were also required to answer the 

questionnaires. These were applied in communities that had one school per academic level so 
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environmental characteristics would be more standardized and less biased variables could affect 

the results.  

 

 

The results gathered show that ECOS students indeed have better self-esteem than those who are 

not enrolled in the program. Likewise, ECOS students have less negative self-esteem perceptions of 

themselves compared to their non ECOS classmates. Because of these consistent tendencies in the 

results, it’s accurate to argue that music education, the courses and ensembles where ECOS 

students participate have a direct impact in their self-esteem. Signing up to the program gives the 

students the opportunity to realize they are capable of developing complex abilities and to interact 

with other kids with similar interests, being part of an environment where they feel safe and are 

continuously interested in what is being taught to them. All of this contributes to the development 

of their self-esteem and, looking at the results, it is clear the environment and activities the program 

creates is the cause of this. 

Variables such as community marginalization levels or the type of center the student attends to 

don’t show any difference in self-esteem results. On the other hand, results show that children living 

with both their parents show better self-esteem than those who don’t. Comparing these results 
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Graph 5. Self-esteem results 
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between ECOS students and non ECOS students, no difference was found in self-esteem levels. This 

variable is no direct consequence of the program but does help further understand how 

environmental factors can have an impact in the self-esteem of children. 

Music Education on Aggression and Victimization 

Aggressive interactions, harassment and bullying among children has been an issue of growing 

concern so finding out how music education permeates in this aspect pertains the objectives of the 

program. Being the victim or perpetuator of aggressive treatment gives information about the 

individual’s self-esteem and lifestyle so analyzing victimization and aggression data could explain 

results in other areas of the evaluation. Correlating these variables enriches the understanding of 

the results and the environment in which ECOS students find themselves in. 

Two scales were used in order to measure the impact music classes have on aggressive attitudes. 

The Reduced Aggression Scale in one hand gathers information on the amount of times a child has 

been victim of aggressive acts and in the other, how often the individual showed aggressive 

attitudes towards others. The second scale used was the Parental Approval on Aggression scale 

which allows to gather data on the level of approval parents give to aggressive attitudes in their 

children and their approval on pacific solutions to conflicts. The questionnaires had 12 items, 6 of 

which gathered information on victimization towards the individual and the rest on aggressive 

actions the individual perpetuated towards others. The following chart shows the results in relation 

to aggression.  

 

The results shown above demonstrate that ECOS students don’t necessarily have lower aggressive 

attitudes compared to their other schoolmates who don’t attend music classes. Because ECOS 

students show higher self-esteem and are taught pacific resolution of problems at home, the 

aggression results stand out with the previous consistency in positive attitudes by the enrolled 

students. Victimization results below show how ECOS students are more liable to be bothered by 

their classmates. This may be a weighting factor on why ECOS students seem to resort to aggressive 

measures when interacting with others.  

Graph 6. Aggression towards others 
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When separating between boys and girls, results show that boys are the ones who are victims of 

aggression, even more than girls which could also explain why they show more aggressive and 

violent attitudes towards their classmates as well. 

 

 

ECOS does have a positive impact on the attitudes children take when facing problematic situations. 

It also shows that students who attend the courses are less liable to be aggressive or violent towards 

their other schoolmates. On the other hand, they are more likely to be victimized by others. In 

relation to victimization results, ECOS students in junior high grades are more liable to be victimized 

than other students. 

To better understand these results on aggression, getting to know the context in which the children 

live in at home can help explain their attitudes when interacting with others. This is why 

questionnaires were applied to students, were they were asked to respond on what type of attitudes 

and advice would their parents give to them when facing a challenging aggressive situation. 

Parental Approval of Violence 

Parental approval on aggressive resolution of problems measures how often and in which cases do 

parents approve and allow their child the use of violence in an aggressive scenario. The 

questionnaire was applied to the child instead of the parents themselves. 10 questions were to be 

filled where five represent approval on aggression and the rest on pacific ways of dealing with the 

situation. 

Parental approval on pacific resolution of problems was also measured so a full comparison could 

be made between the attitudes leaned by the children at home to further understand their behavior 

at school. Now, regardless of whether the child is enrolled in ECOS or not, the results show boys are 

the ones who are more often motivated to use violent attitudes and less pacific alternatives to deal 

with conflict by their parents. This supports the aggression results obtained by the Reduced 

Aggression Scale applied to the students. 

Graph 7. Victimization by others 
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Students who attend junior high are more likely to have more violent and aggressive actions than 

those in elementary school, which is consistent with the results that demonstrate that parental 

approval of violence is higher in junior high. Furthermore, the more marginalized the community is 

the more violent and aggressive attitudes are supported by parents. 

 

 

 

ECOS parents seem to motivate their children to take on pacific alternatives to deal with conflict 

and deem negatively the violent resolution of issues. This does not support the aggression results 

but does demonstrate how ECOS students often find themselves in healthier environments and, 

therefore, are able to develop higher self-esteem and relate more amicably with students who don’t 

bother them continuously, fact suggested by the victimization results obtained where ECOS 

students didn’t necessarily show lower aggression results but are victimized more often. 

 

Graph 8. Parental approval of violence 
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about it with a friend 

If someone challenges you to a fight, try talking 
first to avoid fighting 

If another classmate insults you, ignore 
him/her 
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Music Education on Socio-Emotional Abilities 

When analyzing the effects the program has in the development of positive attitudes in the children 

when interacting with other classmates, there were two different angles used to gather the data. 

Both positive interactions generated by the individual and the positive interactions he received by 

others. To this end, the evaluators made use of the same type of Orpinas scale, where out of 20 

items, 10 referenced to positive treatments the student received and the other 10 to positive 

actions with which he treated others. 

The results show ECOS students indeed carry out more positive and amical attitudes towards others 

when compared to those who are not enrolled in the courses. Improvement in the socio-emotional 

abilities of the students can be sustained by the positive effect the courses have on the emotions of 

the children. The children’s emotions are benefited by the courses and a direct impact in the 

development of their self-esteem occurs. With the improvement of self-esteem, children can 

successfully interact with others in a more amicable manner.  

Once more, the results demonstrate how ECOS students create a healthier environment in account 

of their conducts. These socio-emotional results show different results than the aggression scale 

and so, the general tendency of the results suggest that ECOS enrolled students develop positive 

personal traits which help benefit their social development. 

When comparing the results between boys and girls, both ECOS and non ECOS students, girls are 

the ones who treat others in more amicably. Considering other variables such as grade and familiar 

status, these do not impact in the way children treat others, fact that demonstrates that it is the 

program who directly impacts students in this aspect. 

Community Approval of ECOS 

Communities where ECOS centers are established are often quite small and face a variety of social 

challenges. The presence of organized crime is somewhat more palpable; infrastructure in 

communication, transport and so on is limited and often underdeveloped so social opportunities for 

development are limited. This may be why interviewees find the program to be some sort of safe-

space, where children are within a positive environment and are motivated to be involved in cultural 

activities rather than in unsafe and less benefiting ones. This shows how the objective of the 

program in aiding social well-being and individual development directly benefits the students and 

communities where it is implemented. 

In general, ECOS impacts positively in the self-esteem and emotions of the students as well as in the 

development of the social sphere. Testimonies of people who live in these communities help sustain 

this premise. 

 ‘I like ECOS because I play guitar there and at home I only watch TV. I want to make 
songs and I’m learning how to do it in ECOS’  
- Carlos, 12. 

 

 ‘Going to ECOS makes me feel safe and I know I can achieve what I propose myself’  
- Hector, 10. 
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 ‘It’s helping many kids to stay away from many wrongdoings’  
- Amanda, 14. 

 

 - ‘In ECOS I’ve been taught to respect others and ignore bullies’  
Fernanda, 10. 

 

 - ‘Kids don’t judge. I’m 14 and I’m in 4th grade. I don’t have to explain myself here’  
Guadalupe, 14. 

 

 

Parents agree that aggression is normalized in the environment their children find themselves in 

and so, they consider professors to be ill-prepared in dealing with these situations and suggest 

psychologists be employed in the centers to professionally help aggressive students. This 

demonstrates and corroborates how ECOS parents support the pacific resolution of conflicts and 

don’t approve violent and aggressive conducts. Quantitative results may not show a very significant 

aggression contrast between ECOS students and others, but qualitative data and testimonies do so. 

‘He used to be very violent, rude. He was the worst. With us he isn’t, he is very smart and 
has reduced those conducts’  
Luis Alberto, 29. 

There is a usual dichotomy in the perception of the program that can be found even in the same 

places. Some may believe the program does not bring any results when others recognize the 

empirical benefits that come from the implementation of ECOS. The headmaster of a certain school 

where ECOS is implemented considered the program to not as beneficial as he expected, whereas 

the prefect believes otherwise. In her words:  

‘I wish the program’s implementation was wider. There are spaces and teachers asking for 
it but there hasn’t been sufficient diffusion to get students motivated to enroll. I believe it 
has worked for the ones who have and I would like there would be more enrolled.’  
- Paulina, 36.  

 

 

Graph 9. Community perception of the program and its diffusion 

Do you think the 

diffusion of the 

program is sufficient? 

Do you believe ECOS is 

a good program? 

No reply 

Yes 

No 
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There is an increase in bullying among children and governmental institutions have implemented 

programs to directly address this issue. ECOS plays a part in this initiative. Students feel they can get 

along better with others since they began learning music and going to the courses. Still, other 

students are inclined to bother ECOS students and children interested in culture in general. This may 

be because being interested in cultural activities is somewhat considered to be elitist and effeminate 

in some social circles. 

‘This neighborhood was so conflictive that I was surprised an ECOS center was opened 
here. This was a war zone but there haven’t been any problems lately’  
- Luis Alberto, 29. 

The main aspect that determines whether the program is appreciated by the community is the work 

the teachers and staff carry out. People believe the program to be good for the community and 

children even by people not involved in it. The negative connotations culture may have among 

people could be addressed by the effective insertion of the programs in the communities as well as 

the diffusion of the positive effects culture has in society and in the personal development of people.  

The staff has certain observations regarding the program. Among these stand out the inefficiency in 

processes such as the supply of instruments and the economic resource and the lack of 

communication between the center and the institutional authorities that manage the program. The 

latter is of greater significance as it directly affects the operation of the program due to a lack of 

planning and design, hence impacting on results and acceptance by the communities. 

Political interests in opening more ECOS centers exists but management and resources are 

paramount for a full and efficient operation of the program. The latest ensembles created are choirs 

which may be due to the lack of economic and material resources.  There is no planning and control 

on the number of centers that are to be built, the types of ensembles, times, spaces, etc. 

Management of the program is discretional so inefficiency in the management of resources affects 

its functioning and implementation. 

Conclusions 

ECOS, Music for Development is a music education program that aims to impact in the personal 

development of the children in disadvantaged communities. Music courses are offered and students 

can be part of music ensembles to further immerse them in music knowledge and in cultural 

activities. Discovering the empirical effects the program has on its students and in the communities 

they live in is indispensable for the amelioration of the program itself, so the desired results in the 

development of the well-being of the students can be obtained. 

The results of the evaluations that took place demonstrate that the program does improve the 

personal development of the children who enroll in the program. ECOS students have shown an 

improvement in their emotions, self-esteem and social abilities in consequence of the environment 

and education the program offers. The process in which these areas of personal development occur 

are consequence of one another. In this sense, students feel emotionally better when they attend 

the music courses and so their self-esteem is gradually but consistently improved. Consequently, 

their socio-emotional abilities develop and the children are able to interact more successfully with 

other, also benefiting the community itself. 
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Students who are enrolled in the program tend to be bothered by their other school mates. This can 

explain why, regardless of the personal development they experience and the pacific resolution of 

problems they are taught at home, aggression levels are similar in both ECOS and non ECOS enrolled 

students. Also, results did not find the expected improvement in school grades but testimonies do 

sustain that organization and commitment to academic responsibilities were improved by those 

attending the program. 

In general, parents and community members find the program to be beneficial for the social 

environment as well as for the students. Although certain aspects of the program are pointed out 

for improvement, such as the insufficient diffusion of the program or the difficulties in 

administrative processes, a wider implementation of the program is the general rule. A significant 

number of municipal authorities apply for the establishment of an ECOS center in communities 

within their jurisdiction because of the positive social implications the implementation of the 

program has. 

Main evaluation results: 

 Committed and motivated teaching and administrative personnel, allowing the children to feel 

comfortable and happy with the program and allowing a better management of it.  

 The program allows children in marginalized areas have access to cultural activities that they 

otherwise wouldn’t have access to. 

 The music classes have a positive impact on the mood of the children and is reflected on their 

grades in school. 

 The music classes have a positive impact on the self-esteem of the children who are enrolled in 

them compared to their schoolmates who are not. 

 Socio-emotional abilities are positively developed by the students who are enrolled in the 

program. 

 Data suggests the gap in self-esteem between girls and boys who are enrolled in ECOS is 

reduced, whereas in children not enrolled in the program girls tend to have lower self-esteem 

than boys. 

 Victimization data suggests that children enrolled in the program are more often victims of 

violence. Based in interviews to the children and their families it was found that music schools 

serve as a safe space for the children who are victims of violence. 

 Data suggests the program promotes the pacific resolution of conflicts. Children enrolled in the 

program have more positive conducts than children who are not. 

ECOS, Music for Development has been proven to have a significant impact on the children who 

attend to the courses and music ensembles and in the development of the community it is 

established in, the improvement of cultural accessibility, cultural activities and cultural quality in the 

state of Jalisco. Music education was found to be an effective tool to achieve personal and social 

development goals, fact that motivates the further rapprochement of social groups to music, its 

formal learning and to cultural representations where people can identify with to increase its quality 

and, at the same time, develop the personal and social well-being. 
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